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ABSTRACT. This article analyses the influence of the Uzbek language (L1) 

on the acquisition of the English language as a foreign language. The interference of 

Uzbek pronunciation frequently can lead some mistakes to mispronunciation. This 

research mainly focuses on the problems with the mispronunciation among Uzbek 

students during their study. The interference of Uzbek phonological features 

frequently leads to systematic mispronunciations that effects students’ 

communicative competence and intelligibility. This article explores how the 

structural and phonetic characteristics of the L1 influence the pronunciation of 

English sounds, and how these cross-linguistic effects manifest in classroom 

activities. The study employs both qualitative and quantitative methods, including 

classroom observation, recorded pronunciation tasks, and interviews with students 

and teachers at the tertiary level. By comparing learners’ production of selected 

English sounds with native norms, the research identifies recurring patterns of L1 

interference. The results indicate that several phonetic features of Uzbek, such as 

vowel harmony, the absence of diphthongs, limited consonant clusters, and 

differences in stress and intonation patterns, contribute significantly to Uzbek 

learners’ difficulties in mastering English pronunciation. In addition, the influence 

of orthography and learners’ reliance on Uzbek phoneme–grapheme correspondence 

were observed as key factors affecting pronunciation accuracy. The findings 

emphasize the importance of phonological awareness and explicit pronunciation 

instruction in English language teaching for Uzbek students. The study argues that 
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incorporating contrastive analysis and targeted pronunciation practice into the 

curriculum can reduce negative transfer from L1 and promote more native-like 

pronunciation. Furthermore, it provides pedagogical recommendations for teachers 

to integrate pronunciation-focused activities, technological tools, and individualized 

feedback in language classrooms. Overall, this research contributes to a deeper 

understanding of L1 influence in second language phonology and offers practical 

implications for improving English language education in Uzbekistan. 

Key words:  L1 influence; Uzbek learners; English pronunciation; 

phonological interference; second language acquisition; cross-linguistic transfer; 

language teaching methodology. 

АННОТАЦИЯ. В данной статье анализируется влияние узбекского 

языка (L1) на освоение английского языка как иностранного. Интерференция 

узбекского произношения нередко приводит к ошибкам и искажениям в 

артикуляции английских звуков. Исследование преимущественно 

сосредоточено на проблемах неправильного произношения, наблюдаемых у 

узбекских студентов в процессе обучения. Фонологические особенности 

узбекского языка часто вызывают систематические ошибки, которые 

негативно отражаются на коммуникативной компетенции и разборчивости 

речи учащихся. В статье рассматривается, каким образом структурные и 

фонетические характеристики родного языка влияют на произношение 

английских звуков и как эти межъязыковые эффекты проявляются в учебной 

деятельности. В исследовании используются как качественные, так и 

количественные методы, включая наблюдение за учебным процессом, анализ 

записанных заданий на произношение, а также интервью со студентами и 

преподавателями высших учебных заведений. Сопоставляя произношение 

учащимися отдельных английских звуков с нормами носителей языка, автор 

выявляет устойчивые модели интерференции L1. Результаты показывают, что 

ряд фонетических особенностей узбекского языка — таких как гармония 

гласных, отсутствие дифтонгов, ограниченное количество консонантных 
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сочетаний, а также различия в ударении и интонационных моделях — 

существенно затрудняют овладение английским произношением. Кроме того, 

влияние орфографии и опора обучающихся на соответствие узбекских фонем 

и графем обнаружены как важные факторы, влияющие на точность 

произношения. Полученные данные подчеркивают значимость 

фонологической осведомлённости и явного обучения произношению в 

преподавании английского языка узбекским студентам. В исследовании 

обосновывается необходимость включения контрастного анализа и 

целенаправленной практики произношения в учебные программы для 

уменьшения негативного переноса L1 и формирования более близкого к 

нормам носителей произношения. Кроме того, в работе предлагаются 

педагогические рекомендации для интеграции в образовательный процесс 

видов деятельности, ориентированных на развитие произношения, 

использования технологических инструментов и индивидуализированной 

обратной связи. В целом данное исследование способствует более глубокому 

пониманию влияния родного языка на фонологию второго языка и предлагает 

практические решения для совершенствования обучения английскому языку в 

Узбекистане. 

Ключевые слова: Влияние родного языка (L1); узбекские учащиеся; 

английское произношение; фонологическая интерференция; усвоение второго 

языка; межъязыковой перенос; методика преподавания языков 

1. INTRODUCTION 

In recent years, the study of first language (L1) influence on second language 

(L2) learning has attracted considerable attention among linguists, educators, and 

researchers. When learners acquire a foreign language, they naturally draw upon the 

linguistic system of their mother tongue. This process often facilitates learning, yet 

it may also create barriers, particularly in pronunciation, grammar, and vocabulary. 

For Uzbek learners of English, the distinct phonological and structural features of 

the Uzbek language play a crucial role in shaping their English pronunciation and 
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overall language performance. Understanding how these influences occur is 

essential for developing more effective teaching strategies in Uzbekistan’s rapidly 

evolving educational context.  

Uzbek and English belong to two different language families — Turkic and 

Germanic respectively — and therefore differ in sound systems, stress patterns, and 

intonation. For instance, the Uzbek language is characterized by vowel harmony, 

relatively simple syllable structures, and consistent stress placement, whereas 

English contains diphthongs, complex consonant clusters, and variable stress 

patterns. These differences often result in pronunciation errors such as vowel 

substitution, misplaced stress, and difficulties in articulating certain consonant 

combinations. As a result, Uzbek learners may struggle to achieve clear and natural 

English speech despite having good vocabulary and grammatical knowledge.  

This research investigates the extent and nature of L1 interference from Uzbek 

in the pronunciation of English. It aims to identify the specific areas where 

phonological transfer occurs and to explore the pedagogical implications of these 

challenges. By analyzing speech samples from Uzbek university students and 

comparing them with standard English pronunciation models, the study seeks to 

uncover patterns of mispronunciation linked to L1 influence. Furthermore, it 

highlights the need for greater attention to pronunciation teaching in Uzbekistan’s 

English language curriculum, where communicative competence increasingly 

depends on accurate and intelligible speech. 

1.1 Theoretical Framework 

The present study is grounded in several key theories of second language 

acquisition (SLA) that explain how the first language (L1) affects the learning of a 

second or foreign language (L2). Among these, the Contrastive Analysis Hypothesis 

(CAH) and the Interlanguage Theory form the main theoretical foundation for 

examining L1 influence on English pronunciation among Uzbek learners.  

The Contrastive Analysis Hypothesis, introduced by Lado (1957), suggests 

that the differences and similarities between a learner’s native language and the 
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target language can predict potential learning difficulties. According to this view, 

language learners tend to transfer linguistic habits from their L1 into the L2. When 

structures are similar, positive transfer occurs and facilitates learning; when they are 

different, negative transfer—often referred to as interference—leads to errors. In the 

context of Uzbek learners, the major phonological contrasts between Uzbek and 

English, such as the absence of diphthongs, different consonant clusters, and 

divergent stress patterns, are sources of frequent pronunciation difficulties. 

Complementing this view, Selinker’s (1972) Interlanguage Theory explains 

that second language learners develop a unique linguistic system that is influenced 

by both their native language and the target language. This “interlanguage” is neither 

fully L1 nor L2, but rather a transitional linguistic system that evolves as learners 

gain more exposure and experience. Pronunciation errors made by Uzbek students 

can thus be interpreted as part of this natural developmental stage, reflecting ongoing 

adjustments between their L1 phonological framework and the norms of English. 

Furthermore, the concept of Language Transfer (Odlin, 1989) provides a broader 

perspective by describing how features of the native language are applied—

consciously or unconsciously—in the process of learning another language. Odlin 

emphasizes that transfer can occur at all linguistic levels, including phonology, 

syntax, and semantics. For this study, phonological transfer is of primary 

importance, as Uzbek learners’ pronunciation patterns demonstrate systematic 

influence from their native sound system. 

Additionally, insights from Phonological Theories such as the Speech 

Learning Model (Flege, 1995) are relevant to this research. This model proposes that 

adult learners perceive and produce L2 sounds through the filter of their established 

L1 categories. When a sound in the target language is acoustically similar but not 

identical to one in the native language, learners tend to “equate” the two sounds, 

which results in accented or inaccurate pronunciation. In the case of Uzbek learners, 

English sounds like /θ/, /ð/, or diphthongs such as /eɪ/ and /aɪ/ often pose challenges 

due to their absence in Uzbek phonology. 
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By integrating these theoretical perspectives, the present study examines how 

Uzbek students’ native phonetic system shapes their English pronunciation. The 

framework allows for a detailed understanding of both the predictable difficulties 

(as proposed by contrastive analysis) and the dynamic, developmental aspects of 

learner interlanguage. This dual approach provides a comprehensive foundation for 

analyzing L1 influence and for suggesting pedagogical interventions that address 

pronunciation challenges effectively. 

1.2 Research Objectives 

The primary aim of this study is to investigate the influence of the first 

language (L1) on second language (L2) acquisition, specifically focusing on English 

pronunciation among Turkic language speakers. The study seeks to determine 

whether L1 serves as a facilitative tool or a hindrance in L2 learning. To achieve this 

aim, the following objectives are established: 

1. To identify specific areas of L1 influence on English pronunciation, grammar, 

vocabulary, and sentence structure among Uzbek learners. 

2. To analyze the nature of L1 interference, including positive transfer that facilitates 

learning and negative transfer that causes pronunciation errors or grammatical 

challenges. 

 3. To examine pronunciation difficulties, particularly the production of English 

sounds that are absent in Turkic languages, such as /θ/ and /ð/, and how learners’ 

tongue movements and phonetic habits affect intelligibility. 

 4. To explore learners’ awareness of L1 influence and how it impacts their English 

learning strategies and self-correction practices. 

5. To propose pedagogical strategies that minimize the negative effects of L1 

interference while leveraging its positive potential to improve English 

pronunciation, fluency, and overall communicative competence. 

By addressing these objectives, the study contributes to a better understanding of the 

role of L1 in L2 acquisition for Turkic language speakers and provides practical 

recommendations for English language teaching in Uzbekistan and similar contexts. 
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2. METHODS 

This study employed a qualitative research design to examine the influence of 

the first language (L1) on second language (L2) acquisition among Turkic language 

speakers. The focus was on determining whether L1 serves as a facilitating tool or a 

hindrance in learning English, with particular attention to pronunciation challenges. 

A qualitative approach was chosen to allow an in-depth exploration of learners’ 

experiences, articulation patterns, and perceptions regarding L1 interference. 

Participants 

The study involved 20 young learners aged 13–15, all native speakers of 

Uzbek, enrolled in an English language learning program. Participants ranged from 

beginner to intermediate proficiency levels. This age group was selected because 

early adolescents often exhibit both cognitive awareness of language rules and the 

ability to reflect on their pronunciation challenges, making them suitable for 

qualitative analysis. 

Data Collection Methods 

Data were collected using three complementary techniques to ensure 

triangulation and reliability: 

1. Pronunciation Tasks: Participants were asked to pronounce a series of English 

words and sentences containing target sounds absent in Uzbek, particularly the 

interdental fricatives /θ/ (as in think) and /ð/ (as in this). These tasks helped identify 

specific pronunciation errors and patterns of L1 interference. 

2. Observations: The researcher observed participants’ tongue movements, 

articulatory strategies, and hesitation patterns while pronouncing target sounds. 

These observations provided insight into the physiological and phonetic challenges 

posed by L1 influence. 

3. Structured Interviews: Short, structured interviews were conducted with each 

participant to explore their awareness of pronunciation difficulties and perceptions 

of how their L1 affects English learning. Questions included learners’ strategies for 

coping with challenging sounds and their use of L1 in understanding English rules. 
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Data Analysis 

The collected data were analyzed thematically. Pronunciation tasks were 

transcribed and compared with standard English pronunciation norms to identify 

common errors linked to L1 interference. Observational notes were coded for 

articulatory patterns and compensatory strategies. Interview responses were 

analyzed to uncover learners’ perceptions, awareness, and coping mechanisms 

regarding L1 influence. The integration of these data sources enabled a 

comprehensive understanding of how Uzbek learners’ L1 shapes English 

pronunciation and learning outcomes. 

Ethical Considerations 

All participants were informed of the study’s purpose, and parental consent 

was obtained for minors. Participation was voluntary, and anonymity was 

maintained to ensure ethical compliance. The research prioritized learners’ comfort 

and encouraged honest reflection on their language learning experiences. 

3. RESULTS 

The analysis of the collected data revealed that the first language (L1) exerts 

both facilitative and obstructive effects on the acquisition of English as a second 

language among Turkic-speaking learners, particularly in pronunciation. Findings 

are organized around key areas of L1 influence: 

1. Pronunciation Challenges Due to L1 Interference 

The primary difficulty observed was the production of English sounds absent in 

Uzbek, such as the interdental fricatives /θ/ (as in think) and /ð/ (as in this). 

Participants consistently substituted these sounds with alveolar stops or fricatives 

from their L1: 

 • /θ/ → /t/ or /s/ (e.g., think pronounced as tink or sink) 

 • /ð/ → /d/ or /z/ (e.g., this pronounced as dis or zis) 

Observations indicated that learners struggled with tongue placement, as English 

interdental sounds require the tongue to be positioned between the teeth — a 
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movement unfamiliar to Turkic language speakers. Many participants exhibited 

hesitation or exaggerated tongue movements, resulting in unnatural pronunciation. 

Vowel pronunciation and stress patterns also posed challenges. English 

features vowel reduction in unstressed syllables, often producing the schwa /ə/, 

whereas Uzbek vowels are fully pronounced regardless of stress. Consequently, 

learners frequently over-articulated vowels, producing unnatural intonation patterns. 

2. Grammar and Sentence Structure 

Although the focus of the study was on pronunciation, L1 influence was also 

evident in sentence construction. Uzbek learners occasionally applied the Subject–

Object–Verb (SOV) order of their native language to English sentences, resulting in 

errors in word order. Nevertheless, some structural similarities facilitated sentence 

organization, demonstrating instances of positive transfer. 

3. Learners’ Awareness of L1 Influence 

Structured interviews revealed that participants were partially aware of L1 

interference. Many reported difficulties in distinguishing English sounds from 

similar L1 sounds, but learners who received minimal pronunciation guidance were 

able to self-correct certain errors. Awareness of L1 influence enabled learners to use 

cognitive strategies, such as focusing on mouth and tongue placement or careful 

listening to English models. 

4. L1 as Both Help and Hindrance 

The findings confirm that L1 plays a dual role in English learning: 

 • As a hindrance: L1 phonetic habits, absence of specific sounds, and orthographic 

differences caused persistent pronunciation errors, slowed fluency, and reduced 

intelligibility. 

 • As a help: Learners leveraged their L1 knowledge in grammar, sentence structure, 

and cognitive strategies to organize thoughts, recognize word patterns, and improve 

pronunciation when explicitly guided. 
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Overall, these results demonstrate that while L1 can introduce challenges in 

pronunciation and grammar, it can also provide cognitive and structural support in 

the learning process when properly addressed in instruction. 

4. DISCUSSION 

The findings of this study highlight the complex role of the first language (L1) 

in second language (L2) acquisition, particularly among Uzbek learners of English. 

Consistent with established theories of second language acquisition, L1 can act both 

as a facilitating tool and a source of interference, depending on the linguistic feature 

under consideration. 

Pronunciation and Phonological Influence  

The results show that pronunciation presents the most significant challenge 

for learners due to differences between English and Uzbek phonetic systems. 

Interdental sounds such as /θ/ and /ð/ were systematically mispronounced, replaced 

by alveolar sounds familiar from the native language. This finding aligns with the 

Speech Learning Model (Flege, 1995), which suggests that learners perceive and 

produce L2 sounds through the filter of their L1 categories. Since these English 

sounds are absent in Uzbek, learners substitute them with the closest familiar sounds, 

resulting in reduced intelligibility and non-native accent patterns. 

Vowel pronunciation and stress patterns also caused difficulties. English 

vowel reduction and variable stress contrast with the consistent vowel articulation 

and fixed stress patterns of Uzbek, leading to over-articulation and unnatural 

intonation. These observations reinforce the notion that phonological differences 

between L1 and L2 are a major source of negative transfer in pronunciation. 

Grammar and Sentence Structure 

While the main focus of the study was pronunciation, L1 influence on 

grammar and sentence construction was also evident. Errors in word order, 

stemming from the SOV structure of Uzbek, reflect the principles of Contrastive 

Analysis Hypothesis (Lado, 1957), which predicts that differences between L1 and 

L2 structures may result in learning difficulties. Nevertheless, learners also showed 
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evidence of positive transfer, using familiar L1 structures to organize ideas logically 

in English sentences. This demonstrates that L1 influence is not uniformly negative 

but can support cognitive organization and sentence formulation. 

Learners’ Awareness and Cognitive Strategies 

Structured interviews revealed that learners were partially aware of their 

pronunciation challenges and the role of L1 interference. Those who received 

minimal pronunciation guidance were able to self-correct some errors using 

strategies such as focusing on tongue placement, listening attentively, or practicing 

minimal pairs. This finding suggests that metalinguistic awareness and explicit 

instruction can enhance learners’ ability to overcome L1-related obstacles. 

Implications for L2 Learning and Teaching 

The dual role of L1 as both a help and a hindrance has clear pedagogical 

implications. Teachers should acknowledge L1 influence and use it strategically to 

facilitate learning, such as leveraging familiar grammatical patterns or cognitive 

strategies. At the same time, targeted pronunciation training, including explicit 

instruction on unfamiliar sounds, tongue placement exercises, and stress patterns, is 

essential to reduce negative transfer and improve intelligibility. Incorporating 

activities such as repetition drills, listening exercises, and contrastive pronunciation 

practice can help learners internalize the phonetic distinctions of English. 

Overall, the findings reinforce the view that L1 influence is a natural and 

unavoidable aspect of second language acquisition. When properly addressed, the 

first language can support learners’ cognitive and linguistic development, while 

careful pedagogical intervention can minimize its negative effects on pronunciation 

and grammatical accuracy. 

5. CONCLUSION 

This study examined the role of the first language (L1) in second language 

(L2) acquisition, focusing on English learning among Uzbek speakers. The findings 

demonstrate that L1 plays a dual role in the language learning process: it can serve 

as both a facilitative tool and a source of interference. 
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The primary challenges identified were related to pronunciation. Interdental 

fricatives /θ/ and /ð/ proved particularly difficult, as these sounds are absent in 

Uzbek. Learners often substituted them with familiar L1 sounds, resulting in non-

native pronunciation and reduced intelligibility. Differences in vowel articulation 

and stress patterns further contributed to unnatural intonation, highlighting the 

influence of phonetic and phonological differences between L1 and L2. 

While L1 interference created obstacles in pronunciation and, to a lesser 

extent, sentence structure, the study also revealed instances of positive transfer. 

Learners were able to use their knowledge of L1 grammar and cognitive strategies 

to organize ideas, recognize word patterns, and support comprehension. Awareness 

of L1 influence and explicit pronunciation guidance allowed learners to self-correct 

errors and improve accuracy. 

The results underscore the importance of adopting a balanced and strategic 

approach to English language teaching. Educators should leverage L1 as a 

supportive tool while implementing targeted instruction to address phonetic and 

structural differences. Pedagogical strategies such as minimal pair exercises, tongue 

placement training, stress and intonation practice, and contrastive analysis of 

English and Uzbek structures can significantly enhance learners’ pronunciation and 

overall communicative competence. 

In conclusion, the first language is neither purely a help nor solely a hindrance 

in learning a second language. Instead, it exerts a complex, context-dependent 

influence that can be harnessed positively through thoughtful, informed teaching 

practices. Future research could expand on these findings by exploring other Turkic 

languages, different age groups, or long-term pronunciation training effects to 

provide a more comprehensive understanding of L1 influence in English language 

acquisition. 
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