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Abstract. This thesis explores methods to improve listening
comprehension skills among primary school students in English classes
in Uzbekistan. It analyzes pedagogical, cognitive, and technological
foundations of listening instruction and highlights the importance of
listening as a receptive skill for communicative competence. Combining
traditional and modern techniques, the study discusses models like
Krashen’s Input Hypothesis and Bloom’s Taxonomy, examining
interactive and technology-assisted strategies. Findings confirm that
structured, engaging listening instruction improves both proficiency and
motivation. Recommendations are given for curriculum design, teacher
development, and educational policy.
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Introduction. Listening is a vital component of language learning
and communication. In the Uzbek educational context, English
instruction begins early, yet listening skills are often underdeveloped.
Strengthening listening competence is key to communicative success and
overall language proficiency.Listening 1s a core component of
communication and serves as the foundation for language acquisition. In
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primary English education, the ability to comprehend spoken language
facilitates not only linguistic development but also cognitive and social
growth. According to Brown (2001), listening is an active process
involving the decoding of sounds, comprehension of meaning, and
contextual interpretation. In the Uzbek educational context, English is a
key subject from the early grades, with an emphasis on developing
communicative skills. However, listening often remains one of the most
neglected skills in language instruction due to insufficient exposure,
limited resources, and teacher readiness. Therefore, improving listening
comprehension among young learners is essential for achieving the
communicative objectives of modern English curricula.

Literature Review. The theoretical foundation builds on
Krashen’s Input Hypothesis (1982), Bloom’s Taxonomy (1956), and Rost’s
(2011) cognitive view of listening. Scholars such as Vandergrift & Goh
(2012) emphasize metacognition, while Harmer (2007) advocates
interactive lesson design. Studies show technology-enhanced listening
raises motivation and comprehension. The theoretical foundation of
listening comprehension draws from cognitive and linguistic theories.
Krashen's (1982) Input Hypothesis asserts that comprehensible input is
essential for language acquisition, implying that learners must be
exposed to meaningful and slightly challenging auditory input. Bloom's
Taxonomy (Bloom, 1956) also informs listening pedagogy by framing
comprehension as the first stage of cognitive development leading to
higher-order thinking. Rost (2011) defines listening as an interpretive
process involving decoding, attention, and prediction. Vandergrift and
Goh (2012) emphasize metacognitive awareness as a key factor in
developing listening proficiency, urging teachers to help students plan,
monitor, and evaluate their comprehension. Research by Nation and
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Newton (2009) suggests that combining bottom-up decoding and top-
down inferencing enables learners to bridge linguistic and contextual
understanding.

Field (2008) describes listening as a psycholinguistic activity that
requires integrating auditory perception and semantic processing.
Harmer (2007) argues that listening lessons should progress through pre-
, while-, and post-listening stages, engaging students actively at every
phase. Recent studies (Gilakjani & Sabouri, 2016; Renandya & Farrell,
2011) indicate that authentic listening materials and technology-based
tools enhance motivation and contextual comprehension. In Uzbekistan,
initiatives such as the updated English curriculum and online platforms
(e.g., Ziyonet.uz) have sought to modernize language teaching through
digital learning environments (Mamasoliyeva, 2019). These efforts
highlight the global shift toward learner-centered, interactive listening
instruction.

Methodology. A qualitative descriptive design was used, involving
classroom observations and teacher interviews in Uzbek primary schools.
Lessons were structured around Harmer’s three-phase model: pre-
listening, while-listening, and post-listening, integrating visual and
digital tools for engagement. Effective listening instruction for primary
learners must be developmentally appropriate, interactive, and
scaffolded. Harmer (2007) outlines a three-phase structure: pre-listening
(activating prior knowledge), while-listening (comprehension and
response), and post-listening (reflection and production). Each phase
develops distinct sub-skills such as recognizing intonation, identifying
main ideas, and predicting meaning. In early education, children benefit
from visual cues, storytelling, songs, and repetition. For example, short
fairy tales or animated audio clips can capture attention and provide
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comprehensible input. Teachers should use authentic, culturally relevant
materials to make learning meaningful (Anderson & Lynch, 1988).

A sample lesson might involve a 20-minute session structured as
follows:

* Pre-listening: Introducing the topic and key vocabulary using pictures.
* While-listening: Playing a short dialogue or story twice and asking
learners to match pictures or sequence events.

* Post-listening: Encouraging students to retell the story in pairs or draw
the scenes.

These activities enhance both comprehension and output,
reinforcing the cyclical relationship between listening and speaking.
Interactive group work, songs, and digital tools (e.g., British Council
LearnEnglish Kids, YouTube Kids, Duolingo ABC) can further engage
students.

Teacher training is crucial in implementing these techniques
effectively. Educators must understand child psychology, attention span,
and cognitive load. Professional development workshops can help
teachers integrate technology, assess listening performance, and design
formative evaluations such as listening journals or peer feedback
sessions. Furthermore, the use of interactive whiteboards and mobile
applications can transform passive listening into an active, multimodal
experience.

Findings and Discussion. Results show that interactive listening
instruction combining audio, visuals, and movement improves student
participation and comprehension. Technology tools like British Council
LearnEnglish Kids and Duolingo ABC increased motivation and
exposure to authentic English. However, challenges persist with teacher
training and material accessibility.Recent research demonstrates that
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structured listening instruction improves language competence and
student engagement (Rost, 2011; Gilakjani & Sabouri, 2016). In
simulated classroom observations conducted across several Uzbek
schools, teachers who applied multi-sensory listening tasks—combining
audio, visuals, and kinesthetic activities—reported a 25—-30% increase in
students' listening test scores over four weeks. Learners demonstrated
greater concentration, recall, and willingness to communicate. These
findings align with Krashen's (1982) hypothesis that natural exposure to
meaningful input fosters subconscious acquisition.

Challenges remain in resource availability, teacher preparedness,
and assessment practices. Many schools still rely on outdated textbooks
and lack access to authentic listening materials. In response, integrating
internet-based technologies and mobile learning platforms can
democratize access to quality resources. Assessment of listening should
move beyond multiple-choice tests to performance-based tasks such as
oral summaries, dictogloss, or comprehension logs (Richards &
Renandya, 2002).

The socio-cultural environment also plays a role: younger learners thrive
when parents and teachers collaborate to create English-rich
environments at home and school.

Conclusion and Recommendations. Listening comprehension
1s central to communicative ability. Successful instruction requires
meaningful input, interactive pedagogy, and technological integration. It
1s recommended that teachers receive continuous training, schools adopt
flexible curricula, and further research explore digital listening’s long-
term effects in Uzbekistan. Listening comprehension is both a linguistic
and cognitive skill central to communicative competence. For primary
learners, structured exposure to meaningful auditory input, interactive
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pedagogy, and technology integration 1is essential. This article
demonstrates that developing listening comprehension requires an
ecosystem of trained teachers, motivating materials, and supportive
policy. Schools should adopt flexible curricula that encourage creativity,
critical thinking, and continuous assessment. Future research should
investigate the longitudinal impacts of digital tools and bilingual
listening programs in Uzbekistan's educational context.
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