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Abstract: This paper examines the crucial role of attention and
motivation in the process of second language acquisition (SLA). The
study explores how cognitive attention processes influence language
mput intake and how motivational factors such as integrative and
instrumental motivation affect learners’ performance. Drawing upon
theories by Krashen, Schmidt, Gardner, and Dérnyei, this paper argues
that both attention and motivation are key determinants of successful
SLA. Findings from recent studies indicate that motivated learners who
consciously attend to linguistic input tend to achieve higher levels of
proficiency.
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1. Introduction

The study of second language acquisition (SLA) seeks to understand
how people learn languages other than their mother tongue. Among the
many variables influencing SLA, attention and motivation are often
regarded as two of the most significant. Attention determines how
learners process linguistic input, while motivation drives their
persistence, effort, and engagement in learning tasks.

Although exposure to language input 1s necessary, it 1s not

sufficient for acquisition to occur. Learners must notice and process input

e
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consciously — a process guided by attention. Likewise, motivation
determines whether learners continue to practice, interact, and apply
strategies for improvement. Thus, both cognitive and affective factors
Iinteract to shape learning outcomes.

Research question:

How do attention and motivation influence second language
acquisition?

Hypothesis:

Learners with higher levels of attention and motivation

demonstrate better language acquisition outcomes than those with

lower levels.
2. Literature Review
2.1. Attention in Second Language Acquisition

Attention refers to the cognitive process of selectively focusing on
certain stimuli while ignoring others. According to Schmidt’s Noticing
Hypothesis (1990), conscious attention to language input is essential for
learning. Learners must notice grammatical forms, vocabulary, and
pronunciation features to internalize them. Without attention, input
remains unprocessed and does not become intake.

Research by Robinson (1995) supports this idea, showing that tasks
requiring focused attention lead to better retention of grammatical
structures. Attention also plays a role in feedback processing — when
learners attend to corrective feedback, they are more likely to modify
their interlanguage.

2.2. Motivation in SLA
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Motivation refers to the desire and effort to learn a second
language. Gardner and Lambert (1972) distinguished two main types of
motivation:

Integrative motivation — learning a language to integrate into the
target culture or communicate with its speakers.

Instrumental motivation — learning a language for practical
reasons, such as career advancement or academic success.

Both forms are essential, but integrative motivation is often linked
with deeper and more sustained learning. Later, Dornyei’s (1994)
framework emphasized the dynamic nature of motivation, suggesting
that it changes over time depending on context, goals, and self-
perception.

2.3. The Interaction of Attention and Motivation

Attention and motivation are interrelated. Motivation influences
how much attention learners allocate to tasks. Highly motivated learners
are more likely to notice language features, engage in self-correction, and
persist through challenges. Conversely, attention can enhance
motivation by making learners aware of their progress.

2.4. Theoretical Frameworks

Krashen’s Input Hypothesis (1985) argues that comprehensible
input is necessary for learning, but attention determines whether this
input becomes intake.

Schmidt’s Noticing Hypothesis (1990) highlights that attention is
the gateway to learning.

Gardner’s Socio-Educational Model (1985) shows that motivation

affects learning effort and persistence.
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Dornyei’s Motivational Self System (2009) focuses on learners’
vision of their “ideal L2 self’ as a driving force for sustained motivation.
3. Methodology
3.1. Participants

The study was conducted with 50 university students enrolled in
English as a Foreign Language (EFL) courses. Participants were at
intermediate proficiency levels and came from diverse academic
backgrounds.

3.2. Instruments

Motivational Questionnaire — adapted from Gardner’s
Attitude/Motivation Test Battery (AMTB).

Attention Tasks — listening and reading tasks designed to measure
focus and noticing of linguistic forms.

Language Proficiency Tests — to measure improvement in
grammar, vocabulary, and comprehension.

3.3. Procedure

The study lasted for ten weeks. Participants completed motivation
surveys and were given tasks requiring varying levels of attention.
Language performance was tested at the beginning and end of the course
to assess changes.

3.4. Data Analysis

Quantitative data (test scores) were analyzed statistically, and
qualitative data (interviews) were analyzed for recurring motivational
themes.

4. Results and Discussion

4.1. The Role of Attention
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Results showed that students who actively paid attention to
linguistic input—such as through noticing grammar rules or vocabulary
in context—demonstrated higher gains in accuracy and comprehension.
Learners who ignored form and relied only on meaning showed limited
improvement. This supports Schmidt’s (1990) claim that conscious
attention facilitates intake.

4.2. The Role of Motivation

Motivation was a strong predictor of persistence and improvement.
Learners with high integrative motivation engaged more with authentic
materials (movies, articles, and conversations). Instrumentally
motivated students also performed well when learning goals were clearly
linked to their academic or career needs.

4.3. The Interaction Between the Two

The study found a positive correlation between motivation and
attention. Motivated learners were more likely to concentrate during
lessons and to notice linguistic details. In turn, success in learning
boosted their motivation—a cyclical relationship.

4.4. Discussion

These findings align with both cognitive theories (attention and
noticing) and affective theories (motivation and self-regulation). Effective
SLA requires not only exposure but also an active, motivated, and
attentive learner. Teachers should thus create learning environments
that stimulate motivation and guide learners’ attention toward
meaningful language input.

5. Conclusion
The study confirms that attention and motivation are wvital

components of second language acquisition. Attention enables learners
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to process linguistic input effectively, while motivation sustains their
effort and engagement. The interaction between these two factors
determines how efficiently learners acquire language knowledge and
skills.

Pedagogical implications:

Teachers should design activities that direct learners’ attention to
key language features (e.g., through highlighting, feedback, and
consciousness-raising tasks).

Motivation can be enhanced by setting achievable goals, providing
positive feedback, and connecting learning to students’ personal
interests.

Integrating motivational strategies into lessons can foster
sustained engagement and deeper processing of language input.

Future research may further explore how digital learning tools
influence learners’ attention and motivation in online or blended
environments.
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